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School Statement  

Lighthouse School Leeds is a school for young people aged 11 to 19 with an Autistic Spectrum 
Condition (ASC) or related communication disorder.  

  
We are committed to inspiring and enabling our students, delivering meaningful skills for life in a 
holistic, nurturing, and stimulating learning environment. This is achieved through exceptional 
teaching, unwavering support, outstanding work experience and positive interactions and role 
models. We repeatedly instil good behaviours in order to encourage resilience, independence, 
confidence and wellbeing in all of our students.  
  
Lighthouse School Leeds takes its statutory duties to provide relevant, effective and responsible 
Relationship Sex and Health Education (RSHE) to all students as part of the personal, social, health 
economic (PSHE) education curriculum and Wellbeing provision very seriously. Our core beliefs of 
ambition, versatility, compassion, innovation, happiness, devotion, optimism and respect underpin 
all that we do and are the foundation of our provision for RSHE for our students.  
 
The school wants parents/carers and students to feel assured that RSHE will be delivered at an age 
appropriate level. RSHE lessons are differentiated to ensure it is also developmentally appropriate 
and that teaching is sensitive, with reference to the law and in line with the up to date government 
guidance.  
 

1. Aims of RSHE Teaching & Learning at Lighthouse School 

Lighthouse School staff members are committed to meeting the personal aspirations of our 
students and their families. High quality effective RSHE helps create a safe school community 
where students can develop meaningful skills for life. In a safe and caring environment where 
students will get the most out of learning and grow in confidence. 
 
The aims of RSHE is to teach about the emotional, social and physical aspects of growing up for 
students to be able to recognise how they and others are changing through puberty. The 
teaching includes personal care and hygiene. The intent for the PSHE curriculum is to help 
students to develop the knowledge, skills and attributes they need to manage many of the 
critical opportunities, challenges and responsibilities they will face as they grow up and into 
adulthood. 
 
RSHE provides teaching that gives young people the information they need to help them develop 
healthy, nurturing relationships of all kinds, including intimate relationships. It should enable 
them to know what a healthy relationship looks like and what makes a good friend, a good 
colleague and a successful marriage or other type of committed relationship. It should also cover 
contraception, developing intimate relationships and resisting pressure to have sex (and not 
applying pressure). It should teach what is acceptable and unacceptable behaviour in 
relationships. This will help students understand the positive effects that good relationships have 
on their mental wellbeing, identify when relationships are not right and understand how such 
situations can be managed. By teaching students to stay safe and healthy, and by building self-
esteem, resilience and empathy, this can tackle barriers to learning, raise aspirations, and 
improve the life chances of the most vulnerable and disadvantaged students.  
 

Effective RSHE does not encourage early sexual experimentation. It should teach young people 
to understand human sexuality and to respect themselves and others. It enables young people 
to mature, build their confidence and self-esteem and understand the reasons for delaying 
sexual activity. 
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Effective RSHE supports young people, throughout life, to develop safe, fulfilling and healthy 
sexual relationships, at the appropriate time. 
 
We are keen to promote active teaching of RSHE topics and are aware that personal and sexual 
relationships can bring happiness, fulfilment, companionship and a greater sense of 
independence.  

The aim of RSHE is not to encourage young people to become sexually active at a young age, 
sexualise young people or promote sexual orientation or gender identity.  

 

2. Definition  
 
The DFE guidance defines RSE as “lifelong learning about physical, moral and emotional 
development.  It is about the understanding of the importance of marriage and family life, stable and 
loving relationships, respect, love and care.  It is also about the teaching of sex, sexuality and sexual 
health.’’  It is about the development of the student’s knowledge and understanding of themselves 
about what it means to be fully human, called to live in right relationships with self and others and 
being enabled to make moral decisions in conscience.  The DFE identifies three main elements: 
“attitudes and values, personal and social skills, and knowledge and understanding”. 
 
RSE is learning about the emotional, social and physical aspects of growing up, relationships, sex, 
human sexuality and sexual health. – PSHE Association UK 

RSE is about understanding different family and relationship dynamics, what stable and loving 
relationships are and understanding respect, love and care. It is not about the promotion of sexual 
orientation or activity. Some aspects are taught in Science and computing. Others are taught as part 
of Personal, Social, Health, Economic (PSHE) Education. 
 
PSHE is Personal, Social, Health and Economic (PSHE) Education is a planned programme of learning 
opportunities and experiences that help children and young people grow and develop as individuals 
and as members of families and of social and economic communities. – PSHE Association. 

 

3. Statutory requirements   
 
As a secondary school we must provide RSHE to all students as per section 34 of the Children and 
Social work act 2017.  

We are required to teach RSHE as part of our PSHE curriculum. The government guidance states all 
children are entitled to Relationships, Sex and Health Education (RSHE). It is made clear that these 
statutory subjects must be accessible for all students including those with special educational needs 
and disabilities. (SEND) Department of Education (DfE) state that from September 2020, all schools 
must deliver RSHE.  

The guidance emphasises high quality teaching that is differentiated and personalised. It 
acknowledges the need to tailor teaching and content to cater for different developmental levels and 
specific needs.  

The Relationships Education, Relationships and Sex Education and Health Education (England) 
Regulations 2019, made under sections 34 and 35 of the Children and Social Work Act 2017, make 
Relationships Education compulsory for all students receiving primary education and Relationships 
and Sex Education (RSE) compulsory for all students receiving secondary education. They also make 
Health Education compulsory in all schools except independent schools. Personal, Social, Health and 

http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
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Economic Education (PSHE) continues to be compulsory in independent schools. 
 
Ofsted states that schools must have a preventative programme that enables students to learn about 
safety and risks in relationships. 
 
Schools have a responsibility under the Children’s Act (2004) to promote their students emotional 
wellbeing, and improving their ability to achieve in school and under the Education Act (1996) to 
prepare them for the challenges, opportunities and responsibilities of adult life. A comprehensive 
RSHE curriculum can have a positive impact on student’s health and wellbeing and their ability to 
achieve, and assist Lighthouse School to meet these duties.   

Schools are required to comply with relevant requirements of the Equality Act 2010. See paragraph 
10. Further guidance is available for schools in The Equality Act 2010.  

At Lighthouse School we teach RSHE as set out in this policy. 

 

4. Policy Development 

 
This policy has been developed in consultation with staff, students and parents. The consultation and 
policy development process involved the following steps: 

1. Review – The Wellbeing Team gathered all the relevant information including the 
new statutory guidance (2020), local guidance and PSHE Association SEND 
Framework. 
 

2. Staff consultation – all school staff were given the opportunity to look at the policy 
and make recommendations 
 

3. Parent consultation – parents were given an information session about our RSHE 
programme and chance to express their opinions, propose any ideas or changes to 
keep our RSHE policy up to date before the final version was sent for approval by the 
governors. 
 

4. Student consultation – We asked our students what they wanted from their RSHE 
sessions using the diamond 9 method. We then continue our topics to be student led 
upon their response each term. 
 

5. Approval – once amendments were made, the policy was shared with governors and 
ratified 

 

5.      RSHE Curriculum at Lighthouse School 
 
At Lighthouse School RSHE is taught in two subjects across all year groups - Relationship Sex 
Education lessons and Health Education Lessons. Lighthouse School is committed to provide at least 
one hour of RSE teaching and two hours of Health Education teaching over a two-week timetable 
period.  
 
The statutory guidance sets out what students should know by then end of Primary school and the 
end of Secondary School. See Appendix 1.  
 
RSE teaching is taught across six progressive stages, using a spiralling curriculum. Each stage builds on 
the one before. Students will progress to the next stage once all previous outcomes have been met. 
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This ensures all knowledge of topics is embedded before progressing. All teaching is delivered at a 
developmentally appropriate level, using age appropriate resources and with reference to the law. At 
Lighthouse School we understand that some students may have had none or very little RSHE teaching 
before joining our provision, whether that be when they start in Year 7 or if they join later as part of 
another year group. For this reason, we may recap some of the objectives from the primary guidance 
before moving on to the secondary school objectives.  

RSE Programme of study (Long term plan). At Lighthouse School we follow our RSE road map 
(APPENDIX 2) that shows the six spiralling stages on how RSE is taught. It includes our RSHE learning 
objectives that have come from the PSHE curriculum. See learning objectives in APPENDIX 3. These 
learning objectives are used to plan the individual RSHE sessions (Short term plan) taught at 
Lighthouse School. The RSHE Scheme of work (Medium term plan) is created using the topic 
headings. 
 
Health Education is taught across six progressive stages, using a spiralling curriculum. Students are 
given multiple opportunities throughout the Health Education curriculum at Lighthouse to progress 
and build through each of the topic outcomes. All teaching is delivered at a developmentally 
appropriate level, using age appropriate resources and with reference to the law.  

Every RSHE session will: 
- Have the learning objective clearly stated throughout. 
- Have a starter and/or opportunity for AFL (Assessment for learning) at the beginning. 
- Have a Plenary to recap the RSHE learning objective for the session. This will give opportunity for 
RSHE. lead staff to identify any gaps in knowledge/learning from that session to use for the next 
session. 
- Have an extension task available for students if required.  

Our Teaching and Learning Policy sets out the intent of teaching and learning within lighthouse 
school. The policy aims to ensure a high standard of education across all key stages within Lighthouse 
School. It states that leads of session should set high expectations and ensure good progress is made 
for all students. It strives to raise standards by ensuring teaching and learning is consistent 
throughout the school. Lesson plans show good levels of questioning and take into account SaLT 
levels of students to ensure students are making good progress. 
 

 

6. Delivery of RSHE 

 
RSHE is split into different topics which are taught and reinforced throughout various sessions across 
our student timetables. RSHE teaching is split in the following categories: 
 

Topic  Where students will learn it 

Families RSE sessions within timetabled wellbeing 
sessions. 

Respectful relationships, including friendships RSE sessions within timetabled wellbeing 
sessions. 

Online and media Computing, PSHE, and RSE session within 
timetabled wellbeing sessions. 

Being safe RSE sessions within timetabled wellbeing 
sessions, PSHE, computing and community.  

Intimate and sexual relationships, including 
sexual health 

RSE sessions within timetabled wellbeing 
sessions. Biological aspects will be taught in 
Science. 
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Mental wellbeing Health Education and Wellbeing Sessions. 

Internet Safety and Harms  Health Education and Computing Sessions. 

Physical health and fitness Health Education and Physical Education 
Sessions. 

Healthy Eating Health Education and Food Technology Sessions 

Drugs, alcohol and tobacco Health Education and Science Sessions 

Health and prevention Health Education and Science Sessions 

Basic first aid Health Education sessions 

Changing adolescent body RSE sessions within timetabled wellbeing 
sessions. Biological aspects will be taught in 
Science. 

 
At Lighthouse School, all RSHE topics will also be reinforced throughout practical sessions for 
example PE, Food Technology, ILS and Community. This allows students to have the chance to apply 
and practicing using their knowledge in real life scenarios. At Lighthouse School we believe this is the 
best way for our students to be able to practice applying these skills to be more meaningful.  
 
Students may have further RSHE intervention on a 1-1 or small group basis as required. This will be 
communicated to and agreed with parents. These interventions will be tailored to their individual 
needs. For example, if they have an RSHE related outcome in their EHCP that requires deeper 
teaching on one of the RSHE topics. For some students, some topics may be more appropriate taught 
in single gender interventions. The single gender intervention would be communicated and explained 
to both students and parents before it started. This can help some students to engage more in the 
specific RSHE topic as they feel safer, less embarrassed and feel more confident to actively join in 
discussions. This ensures that all students receive the RSHE teaching they are entitled to.  

 
RSE will be led mostly by the RSE Wellbeing Lead’s. Other Wellbeing tutors will lead some sessions 
with support from the RSE lead’s. The sessions will be supported by familiar Tutors who will be 
consistent throughout the programme. There will always be a minimum of 2 staff members in all RSE 
sessions. External agencies may be used to enhance teaching of a particular topic if necessary. 
 
Health Education will be led by the Health Education Lead. The sessions will be supported by familiar 
Tutors who will be consistent throughout the programme. External agencies may be used to enhance 
teaching of a particular topic if necessary. 
 
The school provides regular professional development training in how to deliver RSE. CPD (Continued 
professional development) needs for staff (including non-teaching staff) are identified and met 
through the following ways:  
 • An audit of staff CPD needs will be completed each year or at appropriate times throughout the 
year 
 • Training and support organised by ELT who may choose to liaise with relevant service providers.  
• Teaching and non-teaching staff involved in the delivery of RSE topics that are seen as potentially 
more sensitive will be offered appropriate training to encourage confidence in dealing with matters 
of confidentiality, child protection, sensitive issues, and with potentially difficult questions. 
 • The Health and Wellbeing Service as a service level agreement with school will support in meeting 
staff CPD needs through relevant courses and network meetings. 
 

 

7. Language 
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Students will be taught the anatomical terms for body parts. Slang or everyday terms will be 
discussed; this will surround conversation about what slang words the students know, explain that 
some slang words are swear words, some people find slang words offensive and explained that it is 
not acceptable language to use in RSE teaching.  

For students with communication difficulties it is vital to have consistent and clear language that can 
be used into adult life and promote independence.  

  

Respectful Language  
 
The use of respectful language which challenges sexism, homophobia and other forms of prejudice 
will be established in RSHE but will have benefits for the whole school community, both in and out of 
sessions. The casual use of Homophobic, Biphobia and Homophobic (HBT) language in school will be 
challenged and students will be made aware that using the word ‘gay’ to mean something is rubbish 
is wrong and will not be tolerated. To tackle this, staff might say: ‘you’ve used the word ‘gay’, but not 
in the right way.’ As a result, students will hear references to gay and straight as part of teaching and 
assemblies, for example when we talk about rights, respect or relationships.  
 

 It is good practice to use anatomical terms for genitalia and sexual parts of the body, for example 
vagina, breasts, penis and testicles from the offset. Having the right language to describe the private 
parts of their body, and knowing how to seek help if they are being abused, are vital for safeguarding. 
Evidence to support this approach is outlined in the Children’s Commissioner Report November 2015, 
‘Protecting Children from harm,’ Being open, honest and using the anatomical terms for genitalia will 
support girls at risk of female genital mutilations (FGM)  

 

8. Safeguarding and Child Protection 

 
8.1 Questions 
 
Lighthouse School acknowledge that sensitive and potentially difficult issues will arise in RSHE as 
students will naturally share information and ask questions. If student ask questions outside the 
scope of this policy, RSHE leads will respond in an appropriate manner so they are fully informed and 
don’t seek answers online. When spontaneous discussion arises, it is guided in a way that reflects the 
stated school aims and curriculum content for RSHE. As a first principal, we answer questions relating 
to taught, planned curriculum for that age group to the whole group. We answer questions relating 
to areas beyond the taught, planned curriculum for that age group, in a sensitive and age appropriate 

Agreed list of vocabulary used in school  

Vocabulary: Puberty, Conception, Pregnancy, Birth, Ovary, Ovum, Egg, Fallopian tube, Womb, Uterus, 

Endometrium, Menstruation, Period, Vagina, Vulva, Labia, Clitoris, Discharge, Cervix, Oestrogen, Breasts, 

Groin, Penis, Foreskin, Testicles, Smegma, Scrotum, Epididymis, Corposa Cavernosa, Sperm, Sperm ducts, 

Prostate gland, Urethra, Ejaculation, Erection, Wet dream, Testosterone, Chest, Sexual intercourse, 

Penetration, Make Love, Pleasure, Egg, Ovum, Foetus, Zygote, Embryo, Umbilical cord,  Amniotic fluid, 

Placenta, Amniotic sac, Cells, Contractions, Disease, Infection, Love, Relationship, Family, Marriage, 

Support, Caring, Loving, Consent, Heterosexual, Gay, Transgender, Lesbian, Bisexual, Homophobic, 

Transphobic, Biphobia, Homophobia, Transphobia, Biphobia, Abortion, Pornography, Female Genital 

Mutilation (FGM), Sexting, Abuse, Sexuality, Child Sexual Exploitation, Domestic Violence, Grooming, Rape, 

Condom, The coil, The pill, Teenage pregnancy, Public, Private, appropriate touch, inappropriate touch.  
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way, only to the student, or students, who have asked the question. If a member of staff is uncertain 
about the answer to a question, or indeed whether they should answer it, they will seek guidance 
from the wellbeing or safeguarding team. Questions may be referred to parents/carers if it is not 
appropriate to answer them in school.  
 

8.2 Safeguarding  
 
Where a question or comment from a student in the classroom indicates the possibilities of abuse or 
risk of harm, teachers/tutors will pass this information to the Designated Safeguarding Lead, in line 
with school policy and procedures.   

Staff training will include sessions on how to deal with difficult questions. Agreed phrases, where 
appropriate, will be used in response to difficult questions (for example, ‘I can only answer questions 
that are within the RSHE guidance’ ‘If you want to write that questions down I can get you the 
answer for next session.’ or ‘That is something that may be covered later on’ or ‘I can’t answer that 
question, but you could ask your parents/carers’)  
 

The nature of RSHE means that students may disclose personal information that staff will respond to 
appropriately. The classroom is never a confidential place to talk, and that remains true in RSHE. 
Students will be reminded that sessions are not a place to discuss their personal experiences and 
issues, or to ask others to do so, through the establishment of ground rules. Any visitor to the 
classroom will be bound by the school’s policy on confidentiality, regardless of whether they have, or 
their organisation has, a different policy. We will make sure visitors are aware of this, and make sure 
there are enough opportunities for students to access confidential support after the session if they 
need it.  

Any information disclosed to a staff member or other responsible adult, which causes concern about 
the student’s safety, will be reported to the designated safeguarding person as soon as possible, in 
line with our safeguarding and child protection policy and procedure. 

Through RSHE, we will teach students the knowledge they need to recognise and to report abuse, 
including emotional, physical and sexual abuse. We recognise that students are capable of abusing 
their peers and that peer on peer abuse can happen in many different ways, including on-line 
bullying, sharing inappropriate images, and inappropriate/harmful sexual behaviours.  

We will signpost students in sessions where sensitive topics are covered to a variety of on and offline 
community health facilities and counselling services that are both local and more worldwide. We will 
remind students of our onsite school safeguarding team. This will ensure that students know and 
have options of where to go for confidential help and advice. We will also extend this support to the 
students families where appropriate. 

Techniques used in school to minimise the chance of students making a disclosure in an RSHE session 
include:  

 Depersonalising discussion 

 Using role play to ‘act out’ scenarios  

 Appropriate DVDs and TV extracts 

 Anonymous box 

 Same consistent staff members 

 Case studies with invented characters 

 Group rules and expectations outlined at the beginning of every session  

 



Lighthouse School Relationship Sex and Health Education Policy  

  

8  

  

Ground Rules and Expectations are set with individual groups. They are non-negotiable ground rules 
but language can be changed to ensure the students understand them. The ground rules makes sure 
the students feel safe and are safe in RSHE sessions. They also help staff to create a safe and relaxed 
environment for RSHE to be taught. It allows staff to refer to them throughout the sessions to 
support staff to feel confident and less anxious about unexpected questions that may be asked. In 
addition, they also help to reduce the possibility of inappropriate behaviors and disclosure of 
inappropriate personal information. They are shown and reminded of at the beginning of every RSHE 
session.  
 
-Take turns when speaking 
-Listen and respect adult and peers opinions 
-Laugh with not at  
-Take a break if you need to  
-Use the Question box if you want to 
-Use appropriate language 
- We will use the anatomical terms for the sexual body parts and genitals. 
-Adults are in charge  
-Try to take part and join in the group 
- If staff cannot answer your questions in the session they will ask you to write it down and find the 
answer for next session. 
-Do not repeat anything you have learnt in the group, outside of the room to other students 
-If you need to talk about the session outside of the group talk to your key worker or the staff in the 
group 
-Staff may need to talk to other people if they are worried you are being hurt, in danger or someone 
is doing something wrong 
- Do not use names if you are talking about or sharing a personal story.  
 
All topics in RSHE are taught within the context of family life, taking care to ensure that there is no 
stigmatisation of children based on their home circumstances (families can include single parent 
families, LGBTQ+ parents, families headed by grandparents, adoptive parents, foster parents/carers 
amongst other structures) along with reflecting sensitively that some children may have a different 
structure of support around them (for example: looked after children or young carers 

 
9. Lesbian, Gay, Bisexual, Transgender, Queer and Plus (LGBTQ+): 
We have a duty under the Equality Act 2010 to ensure that our teaching at Lighthouse School is 
accessible to all students, including those who are lesbian, gay, bisexual, transgender, queer or + 
(LGBTQ+) Inclusive RSHE creates a good understanding of respect, strong relationships between 
students, positively challenges all types of prejudice, including homophobia ensuring we meet the 
requirements of the Equality Act 2010.  

At Lighthouse School we will address any situations or questions of sexual orientation and identity 
sensitively and honestly. RSHE leads will never presume that all intimate relationships are between 
opposite sexes. LGBTQ+ people and inclusive language will be used within all RSHE planning, stories 
and scenarios to ensure all students, regardless of their developing sexuality or identify feel RSHE is 
relevant to them. 
 

10. Role and Responsibilities  
10.1 The governing board 

The governing body plays an active role in monitoring, developing and reviewing the policy and its 
implementation in school. (or will hold the principal or leads accountable for implementation 
consistently across the school) There is a named link governor for RSHE who works closely with, and 
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in support of, the lead member/s of staff. The named link governor for Safeguarding will also work 
closely with the lead member/s of staff to support RSHE teaching. When aspects of RSHE appear in 
the School Improvement Plan, this governor will be assigned to reflect on, monitor and review the 
work as appropriate.   

10.2 The Principal 

The Principal is responsible for ensuring that RSHE is taught consistently across the school, and for 
managing requests to withdraw students from components of RSE that they are permitted to in line 
with the government guidance (see section 3) 

 

10.3 All Staff 
All staff will: 
 • Ensure that they are up to date with school policy and curriculum requirements regarding RSHE 
• Attend and engage in professional development training around RSHE provision, including 
individual and whole staff training/inset, where appropriate 
• Attend staff meetings to be introduced to any new areas of work and review the effectiveness of 
the approaches used 
• Report back to the Assistant Principal for Wellbeing/ELT, Wellbeing coordinator on any areas that 
they feel are not covered or inadequately provided for in the school’s RSHE provision 
• Encourage students to communicate concerns regarding their social, personal and emotional 
development in confidence and listen to their needs and support them seriously 
• Follow the school’s reporting systems if a student comes to a member of staff with an issue that 
they feel they are not able to deal with themselves 
• Ensure that their personal beliefs and attitudes will not prevent them from providing balanced 
RSHE in school and model positive attitudes to RSHE 
• Tailor and differentiate their sessions to suit all students in their class, across the whole range of 
abilities, communication and language understanding, faiths, beliefs and cultures. 
• Ask for support in this from the schools Wellbeing Team, SEND Coordinator, the schools Speech 
and Language provision and external agencies, should they need it 
•Staff do not have the right to opt out of supporting RSHE. Staff who have concerns about teaching 
RSHE are encouraged to discuss this with the principal. 

 

10.4. Lead staff  
The lead member/s of staff is/are entitled to receive training in their role and responsibilities. This 
supports them to lead on the development of the school’s RSHE policy, practice and monitor its 
implementation. This practice includes the curriculum and approaches to teaching and learning, as 
well as whole school approaches to health education and wellbeing.    
 
Lead staff are: Wellbeing Coordinator, Wellbeing Team, ELT and Designated Safeguarding Lead.  

Specific responsibilities Who 

Co-ordinating the RSHE provision using a 
spiralling curriculum. 

RSHE leads supported by Life Skills Coordinator 

Attending RSHE training and leading staff 
training to share practise 

RSHE Leads 
Wellbeing Team if required 
Training coordinator  
Life skills coordinator 

Establishing and maintaining links with external 
agencies/other health professionals 

Wellbeing Coordinator, ELT and training 
coordinator 

Policy development and review, including 
consultation and distribution 

RSHE leads with support from Life Skills 
Coordinator  
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Implementation of the policy; monitoring and 
assessing its effectiveness in practice 

Life Skills Coordinator 

Managing child protection/safe guarding issues Designated Safeguarding Lead 

Establishing and maintaining links with 
parents/carers 

Wellbeing Team, Parent Laison officer and Key 
Stage Coordinators 

Liaising with link schools to ensure a smooth 
transition into and out of Lighthouse School 

Wellbeing Coordinator, SENCo, and Wellbeing 
Team 

Link governor for RSHE Jamie Darby  

 

The lead member/s of staff will:  
 • Develop the school policy and review it on a yearly basis or before if local or national guidance 
changes 
• Ensure all members of the governing body will be offered appropriate RSHE training if required 
 • Ensure that all staff are given regular and ongoing training on issues relating to RSHE and how to 
deliver sessions on such issues  
• Ensure that all staff are up to date with policy changes, and familiar with school policy and guidance 
relating to RSHE 
• Provide support to staff members who feel uncomfortable or ill-equipped to support with the 
delivery of RSHE to students  
• Ensure that RSHE is age appropriate and delivered in a sensitive way 
• Responds to the needs of individual students. Implementing further interventions where needed 
• Ensure that the knowledge and information regarding RSHE to which all students are entitled to is 
provided in a comprehensive way  
• Support parent/carer involvement in the development of the RSHE curriculum  
• Ensure that their personal beliefs, values and attitudes will not prevent them from providing 
balanced RSHE in school 
• Communicate freely with staff, parents/carers and the governing body to ensure that everyone is in 
understanding of the school policy and curriculum for RSHE, and that any concerns or opinions 
regarding the provision at the school are listened to, taken into account and acted on as is 
appropriate 
 • Share the school’s provision for RSHE with parents/carers in order to ensure they can support this 
at home  
• Communicate to parents/carers any additional support that is available from the  school to support 
them with RSHE at home  
• Respond appropriately to students whose parent wish them to be withdrawn from the components 
of RSHE that they are permitted to in line with the government guidance 

 

10.5 Students 
All students: 
• are expected to access the statutory RSHE curriculum and attend sessions 
• will listen in sessions, be considerate of other people’s feelings and beliefs, and comply with ground 
rules and expectations that are set in sessions  
• will be made to feel comfortable to talk to a member of staff, in confidence, regarding any concerns 
they have in school related to RSHE or otherwise 
 • will be asked for feedback on the school’s RSHE provision as appropriate for the students to 
include opinions on provision and comments will be reviewed by the lead member/s of staff for RSHE 
and taken into consideration when the curriculum is prepared for the following year’s students  
• will have the opportunity to use and anonymous question box to ensure they have various ways to 
ask questions and say their opinions 
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10.6 Parents/carers  
• Will be kept parents/carers informed about all aspects of the RSHE curriculum, including when it is 
going to be delivered. This may be in the form of a phone call or on the half termly what we are 
learning booklets. 
 • gather parent/carers’ view on the policy and take these into account when it is being reviewed 
 • Provide access to information being used and do everything to ensure that parents/carers are 
comfortable with the education provided in school through school website, letters home, email 
contact, parent meetings and shared resources.   
• expect parents/carers to share the responsibility of RSHE and support their child’s personal, social 
and emotional development  
• encourage parents/carers to create an open home environment where their child can engage, 
discuss and continue to learn about matters that have been raised through RSHE 
• provide support and encourage parents/carers to seek additional support in this from the school 
where they feel it is needed  
 

11. Parents right to withdrawal 
Lighthouse School is committed to working in partnership with parents; recent parental feedback has 
indicated that the overwhelming majority of parents continue to be highly supportive of the 
relationships and sex education programme.  

Parents have the right to withdraw their child from sex education delivered as part of RSHE in 
secondary schools up to and until three terms before the student turns 16. After that point, if the 
student wishes to receive sex education rather than be withdrawn, the school will make 
arrangements to provide the student with sex education during one of these terms. 
 
There is no right to withdraw a student from Relationship education at secondary level and we 
believe the content of these subjects- such as family, friendship, safety (including online) are 
important for our young people to be taught.   
 
Requests for withdrawal should be put in writing and addressed to the principal. There is a 
withdrawal form that can be use. (See Appendix 4) 
 
The Principal will discuss the request with parents and take appropriate action.  
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12. Assessing, monitoring and reporting in RSHE  

  
We assess the students learning in RSHE using the same methods used for all other curriculum 
subjects at Lighthouse School. We report to parents/carers on their child’s learning and progress 
within RSHE through our end of year report.  
 
 Assessment:  
 • Baseline or pre-assessment 
 • Needs assessment is used to identify existing knowledge and skills of students  
• Assessment is built into the RSHE programme to inform planning   
• Summative assessment takes place at the end of each unit or term 
• Student self-assessment is used where appropriate 
• Students assessment focuses on ATL (Attitude to learning) as well as the attainment, progress and 
knowledge of students 
• Leads will be mindful of students who have missed some or the entire module due to absence from 
school or transition in or out of Lighthouse School 
 
Monitoring:   
• Recording of students’ attendance in RSHE sessions  
• The delivery of RSHE is monitored by the Life Skills Coordinator and linked ELT member for 
Teaching and Learning. 

• Effective RSHE support from RSHE Lead and Life skills coordinator with a system of session 
observations, learning walks and book scrutinies 
• Student voice through questionnaire 
 • Student/staff/parent RSHE information sessions 
 
Evaluation:   
•Lead and student evaluation of sessions, topics and the overall RSHE programme  
• Lead and student evaluation of resources 
• Evidence from session observations  
• Evaluation of any sessions delivered by external partners  
• Scrutiny of assessment records  
• Samples of students work 
• Self-evaluation of RSHE programme on a yearly basis 
 
This policy will be reviewed by the RSHE lead with support for the Life Skills Coordinator annually. At 
every review the policy will be approved by the governors. 

  

13.  Other related policies 
This policy links to the following policies:  
 • Safeguarding and Child Protection  
• Teaching and Learning  
• Positive Behaviour 
 • Anti-Bullying   
• Confidentiality 
 • Online Safety  
• First Aid  
• Health & Safety 
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 APPENDIX 1 
 By the end of primary school students should know 
 

TOPIC STUDENTS SHOULD KNOW 

Families and 
people who 
care about me 

 That families are important for children growing up because they can give love, 
security and stability 

 The characteristics of healthy family life, commitment to each other, including in 
times of difficulty, protection and care for children and other family members, the 
importance of spending time together and sharing each other’s lives 

 That others’ families, either in school or in the wider world, sometimes look 
different from their family, but that they should respect those differences and know that 
other children’s families are also characterised by love and care 

 That stable, caring relationships, which may be of different types, are at the heart of 
happy families, and are important for children’s security as they grow up 

 That marriage represents a formal and legally recognised commitment of two 
people to each other which is intended to be lifelong 

 How to recognise if family relationships are making them feel unhappy or unsafe, 
and how to seek help or advice from others if needed 

Caring 
friendships 

 How important friendships are in making us feel happy and secure, and how people 
choose and make friends 

 The characteristics of friendships, including mutual respect, truthfulness, 
trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences 
and support with problems and difficulties 

 That healthy friendships are positive and welcoming towards others, and do not 
make others feel lonely or excluded 

 That most friendships have ups and downs, and that these can often be worked 
through so that the friendship is repaired or even strengthened, and that resorting to 
violence is never right 

 How to recognise who to trust and who not to trust, how to judge when a friendship 
is making them feel unhappy or uncomfortable, managing conflict, how to manage these 
situations and how to seek help or advice from others, if needed 



 

 

TOPIC STUDENTS SHOULD KNOW 

Respectful 
relationships 

 The importance of respecting others, even when they are very different from them 
(for example, physically, in character, personality or backgrounds), or make different 
choices or have different preferences or beliefs 

 Practical steps they can take in a range of different contexts to improve or support 
respectful relationships 

 The conventions of courtesy and manners 

 The importance of self-respect and how this links to their own happiness 

 That in school and in wider society they can expect to be treated with respect by 
others, and that in turn they should show due respect to others, including those in 
positions of authority 

 About different types of bullying (including cyberbullying), the impact of bullying, 
responsibilities of bystanders (primarily reporting bullying to an adult) and how to get 
help 

 What a stereotype is, and how stereotypes can be unfair, negative or destructive 

 The importance of permission-seeking and giving in relationships with friends, peers 
and adults 

Online 
relationships 

 That people sometimes behave differently online, including by pretending to be 
someone they are not 

 That the same principals apply to online relationships as to face-to face 
relationships, including the importance of respect for others online including when we 
are anonymous 

 The rules and principals for keeping safe online, how to recognise risks, harmful 
content and contact, and how to report them 

 How to critically consider their online friendships and sources of information 
including awareness of the risks associated with people they have never met 

 How information and data is shared and used online 

Being safe  What sorts of boundaries are appropriate in friendships with peers and others 
(including in a digital context) 

 About the concept of privacy and the implications of it for both children and adults; 
including that it is not always right to keep secrets if they relate to being safe 

 That each person’s body belongs to them, and the differences between appropriate 
and inappropriate or unsafe physical, and other, contact 

 How to respond safely and appropriately to adults they may encounter (in all 
contexts, including online) whom they do not know 

 How to recognise and report feelings of being unsafe or feeling bad about any adult 

 How to ask for advice or help for themselves or others, and to keep trying until they 
are heard 

 How to report concerns or abuse, and the vocabulary and confidence needed to do 
so 

 Where to get advice e.g. family, school and/or other sources 

 
 
 
 
 



 

 

By the end of secondary school students should know 

TOPIC STUDENTS SHOULD KNOW 

Families   That there are different types of committed, stable relationships 

 How these relationships might contribute to human happiness and their 
importance for bringing up children 

 What marriage is, including their legal status e.g. that marriage carries legal rights 
and protections not available to couples who are cohabiting or who have married, for 
example, in an unregistered religious ceremony 

 Why marriage is an important relationship choice for many couples and why it must 
be freely entered into 

 The characteristics and legal status of other types of long-term relationships 

 The roles and responsibilities of parents with respect to raising of children, 
including the characteristics of successful parenting 

 How to: determine whether other children, adults or sources of information are 
trustworthy: judge when a family, friend, intimate or other relationship is unsafe (and to 
recognise this in others’ relationships); and, how to seek help or advice, including 
reporting concerns about others, if needed 

Respectful 
relationships, 
including 
friendships 

 The characteristics of positive and healthy friendships (in all contexts, including 
online) including: trust, respect, honesty, kindness, generosity, boundaries, privacy, 
consent and the management of conflict, reconciliation and ending relationships. This 
includes different (non-sexual) types of relationship 

 Practical steps they can take in a range of different contexts to improve or support 
respectful relationships 

 How stereotypes, in particular stereotypes based on sex, gender, race, religion, 
sexual orientation or disability, can cause damage (e.g. how they might normalise non-
consensual behaviour or encourage prejudice) 

 That in school and in wider society they can expect to be treated with respect by 
others, and that in turn they should show due respect to others, including people in 
positions of authority and due tolerance of other people’s beliefs 

 About different types of bullying (including cyberbullying), the impact of bullying, 
responsibilities of bystanders to report bullying and how and where to get help 

 That some types of behaviour within relationships are criminal, including violent 
behaviour and coercive control 

 What constitutes sexual harassment and sexual violence and why these are always 
unacceptable 

 The legal rights and responsibilities regarding equality (particularly with reference 
to the protected characteristics as defined in the Equality Act 2010) and that everyone is 
unique and equal 



 

 

TOPIC STUDENTS SHOULD KNOW 

Online and 
media 

 Their rights, responsibilities and opportunities online, including that the same 
expectations of behaviour apply in all contexts, including online 

 About online risks, including that any material someone provides to another has the 
potential to be shared online and the difficulty of removing potentially compromising 
material placed online 

 Not to provide material to others that they would not want shared further and not 
to share personal material which is sent to them 

 What to do and where to get support to report material or manage issues online 

 The impact of viewing harmful content 

 That specifically sexually explicit material e.g. pornography presents a distorted 
picture of sexual behaviours, can damage the way people see themselves in relation to 
others and negatively affect how they behave towards sexual partners 

 That sharing and viewing indecent images of children (including those created by 
children) is a criminal offence which carries severe penalties including jail 

 How information and data is generated, collected, shared and used online 

Being safe  The concepts of, and laws relating to, sexual consent, sexual exploitation, abuse, 
grooming, coercion, harassment, rape, domestic abuse, forced marriage, honour-based 
violence and FGM, and how these can affect current and future relationships 

 How people can actively communicate and recognise consent from others, 
including sexual consent, and how and when consent can be withdrawn (in all contexts, 
including online) 



 

 

TOPIC STUDENTS SHOULD KNOW 

Intimate and 
sexual 
relationships, 
including sexual 
health 

 How to recognise the characteristics and positive aspects of healthy one-to-one 
intimate relationships, which include mutual respect, consent, loyalty, trust, shared 
interests and outlook, sex and friendship 

 That all aspects of health can be affected by choices they make in sex and 
relationships, positively or negatively, e.g. physical, emotional, mental, sexual and 
reproductive health and wellbeing 

 The facts about reproductive health, including fertility and the potential impact of 
lifestyle on fertility for men and women 

 That there are a range of strategies for identifying and managing sexual pressure, 
including understanding peer pressure, resisting pressure and not pressurising others 

 That they have a choice to delay sex or to enjoy intimacy without sex 

 The facts about the full range of contraceptive choices, efficacy and options 
available 

 The facts around pregnancy including miscarriage 

 That there are choices in relation to pregnancy (with medically and legally accurate, 
impartial information on all options, including keeping the baby, adoption, abortion and 
where to get further help) 

 How the different sexually transmitted infections (STIs), including HIV/AIDs, are 
transmitted, how risk can be reduced through safer sex (including through condom use) 
and the importance of and facts about testing 

 About the prevalence of some STIs, the impact they can have on those who 
contract them and key facts about treatment 

 How the use of alcohol and drugs can lead to risky sexual behaviour 

 How to get further advice, including how and where to access confidential sexual 
and reproductive health advice and treatment 

 
 
Physical Health and Mental Wellbeing: Secondary 

Topic Students should know: 

Mental 
wellbeing 

• how to talk about their emotions accurately and sensitively, using appropriate 
vocabulary.  
• that happiness is linked to being connected to others.  
• how to recognise the early signs of mental wellbeing concerns.  
 • common types of mental ill health (e.g. anxiety and depression).  
• how to critically evaluate when something they do or are involved in has a 
positive or negative effect on their own or others’ mental health.  
• the benefits and importance of physical exercise, time outdoors, community 
participation and voluntary and service-based activities on mental wellbeing 
and happiness. 



 

 

The Law It is important to know what the law says about sex, relationships and young 
people, as well as broader safeguarding issues. This includes a range of 
important facts and the rules regarding sharing personal information, pictures, 
videos and other material using technology. This will help young people to know 
what is right and wrong in law, but it can also provide a good foundation of 
knowledge for deeper discussion about all types of relationships. There are also 
many different legal provisions whose purpose is to protect young people and 
which ensure young people take responsibility for their actions. Pupils should be 
made aware of the relevant legal provisions when relevant topics are being 
taught, including for example:  
• marriage  
• consent, including the age of consent  
• violence against women and girls  
• online behaviours including image and information sharing (including ‘sexting’, 
youth-produced sexual imagery, nudes, etc.)  
• pornography  
• abortion 
 • sexuality  
• gender identity 
 • substance misuse  
• violence and exploitation by gangs  
• extremism/radicalisation  
• criminal exploitation (for example, through gang involvement or ‘county lines’ 
drugs operations) 
• hate crime  
• female genital mutilation (FGM) 
 

Internet safety 
and harms 

• the similarities and differences between the online world and the physical 
world, including: the impact of unhealthy or obsessive comparison with others 
online (including through setting unrealistic expectations for body image), how 
people may curate a specific image of their life online, over-reliance on online 
relationships including social media, the risks related to online gambling 
including the accumulation of debt, how advertising an information is targeted 
at them and how to be a discerning consumer of information online.  
• how to identify harmful behaviours online (including bullying, abuse or 
harassment) and how to report, or find support, if they have been affected by 
those behaviours. 

Physical 
health and 
fitness 

• the positive associations between physical activity and promotion of mental 
wellbeing, including as an approach to combat stress.  
• the characteristics and evidence of what constitutes a healthy lifestyle, 
maintaining a healthy weight, including the links between an inactive lifestyle 
and ill health, including cancer and cardiovascular ill-health. 
 • about the science relating to blood, organ and stem cell donation. 

Healthy eating • how to maintain healthy eating and the links between a poor diet and health 
risks, including tooth decay and cancer. 



 

 

Drugs, alcohol 
and tobacco 

• the facts about legal and illegal drugs and their associated risks, including the 
link between drug use, and the associated risks, including the link to serious 
mental health conditions.  
• the law relating to the supply and possession of illegal substances. 
 • the physical and psychological risks associated with alcohol consumption and 
what constitutes low risk alcohol consumption in adulthood.  
 • the physical and psychological consequences of addiction, including alcohol 
dependency.  
 • awareness of the dangers of drugs which are prescribed but still present 
serious health risks.  
• the facts about the harms from smoking tobacco (particularly the link to lung 
cancer), the benefits of quitting and how to access support to do so. 

Health and 
prevention 

• about personal hygiene, germs including bacteria, viruses, how they are 
spread, treatment and prevention of infection, and about antibiotics.   
• about dental health and the benefits of good oral hygiene and dental flossing, 
including healthy eating and regular check-ups at the dentist.  
• (late secondary) the benefits of regular self-examination and screening. 
• the facts and science relating to immunisation and vaccination.  
• the importance of sufficient good quality sleep for good health and how a lack 
of sleep can affect weight, mood and ability to learn 

Changing 
adolescent 
body 

• key facts about puberty, the changing adolescent body and menstrual 
wellbeing.  
• the main changes which take place in males and females, and the implications 
for emotional and physical health. 

Basic first aid • basic treatment for common injuries.   
• life-saving skills, including how to administer CPR. 
 • the purpose of defibrillators and when one might be needed 
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APPENDIX 3 
Learning Objectives 

Self-care, support and safety 

Stage 1 
Encountering 
Effective 
engagement 
in the learning 
process 

-Respond to stimuli about how to keep our bodies safe (appropriate and 
inappropriate contact). 
-Respond to adult modelling about ways to indicate to others that we 
need help. 
-Respond to stimuli about things that are public and things that are private. 
 

Stage 2 
 Foundation 
Underpinning 
learning 
 

-Describe in simple terms what it means to take care of our bodies and keep them 
safe. 
-Explain what is meant by private and what is meant by public. 
-Identify some things that should be kept private, and some things that are 
okay to share with our special people, friends, or with everyone. 
 

Stage 3 
 Core 
Fundamental 
learning 
elements 
 

-Identify who is responsible for keeping us safe and explain the importance of 
helping to keep ourselves safe. 
-Explain what unwanted physical contact means. 
-Explain that we should always tell someone if anyone makes us feel 
worried or uncomfortable whoever they are. 
-Demonstrate simple ways of communicating to others that we need help 
-Explain that no one has the right to make us share a photo of ourselves, or 
give information about ourselves or others, online. 
-Identify reasons why being asked to share a photo of ourselves might not be a 
safe thing to do. 
-Explain why it is important to talk with a trusted adult before deciding whether 
to share a photo or personal information. 
 

Stage 4 
 Stage 4 
Development  
Increasing 
understanding 
of learning 
 

-Explain why no one has a right to make us feel frightened or uncomfortable and 
how to recognise harassment, including online. 
-Explain what is meant by ‘personal space’. 
-Describe ways we can safely challenge unwanted physical contact and ask for 
help. 
-Explain or demonstrate strategies for communicating that we 
need help in different situations. 
-Give reasons why it might be necessary to keep telling trusted adults until 
we or someone in trouble gets the help needed. 
-Identify aspects of our lives that we may wish to keep private, even if 
others choose to share these things about themselves. 
-Identify what is appropriate and inappropriate to share online. 
-Identify trusted adults who can help us if someone tries to pressurise us online. 
-Explain how to manage requests to share a photo, or information about 
ourselves or others online, including how to report. 
 

Stage 5 
 Enrichment 
Deepening of 
application of 
learning 
 

 
-Describe how it might feel when someone encroaches on our personal space 
- Give examples of when it is or is not appropriate to be in someone’s else’s 
personal space 
- Explain how feeling frightened, worried or uncomfortable of the ways we know 
that something is wrong 



 

 

 

 

-Explain that some actions (e.g. assaulting someone and harassment) are crimes 
and how to respond, including reporting to the police. 
- Explain that removing or injuring female genitalia for non-medical reasons 
(Female Genital Mutilation/FGM) is wrong and illegal, even if adults think it is 
necessary. 
-Describe specific ways of keeping ourselves safe online (e.g. secure passwords, 
never giving out personal details or passwords, not lending our 
mobile phone, covering our computer’s camera when not in use). 
-Recognise that sharing and/or viewing sexual images of anyone under 
18 (including those created by anyone under 18) is against the law. 
-Explain what could happen next (e.g. police involvement, parent/carer 
involvement, prosecution) and the impact on self and others. 
 

Stage 6 
 Enhancement  
Applying 
learning in 
different 
context 

-Explain that someone we like may not always be 
trustworthy. 
- Demonstrate what we can say or do and whom 
we can tell if we are concerned about our own or someone else’s personal safety. 
-Explain what we should say, do and whom to tell 
if we, or someone we know, fears that they will experience, or have 
already experienced FGM, and that it is never that person’s fault. 
-Explain that there are online ‘scams’ (ways that people may try to trick 
us online); identify what some of these ways of deceiving people might be 
(e.g. phishing, fake email addresses). 
-Explain and demonstrate how to ask for help and whom to go to if we have seen 
something upsetting or done something online that we are now worried about or 
regret 
 

Managing Feelings 

Stage 1 
Encountering 
Effective 
engagement 
in the 
learning 
process 

-Respond with interest to 
stimuli about people we like or know. 

 

Stage 2 
 Foundation 
Underpinning 
learning 

 

-Identify what it means to 
like someone. 

 

Stage 3 
 Core 
Fundamental 
learning 
elements 

 

-Describe the difference 
between ‘liking’ someone 
and ‘fancying’ someone. 

 

Stage 4 
 Stage 4 
Development  

-Explain how part of growing up might be to experience strong feelings about people we 
like or fancy. 

 



 

 

 

 

Increasing 
understanding 
of learning 

 

Stage 5 
 Enrichment 
Deepening of 
application of 
learning 

 

-Explain that people can ‘like’ or ‘fancy’ someone of the same or different 
gender, race, ability or religion. 
-Demonstrate appropriate use of the vocabulary associated with sex, 
sexual reproduction, gender identity and sexual orientation. 

 

Stage 6 
 Enhancement  
Applying 
learning in 
different 
context 

 
-Recognise that everyone of all genders and sexual orientation is unique, special and 
worthy of respect. 
-Identify reliable sources of advice and explain how to seek advice and help 
regarding gender, sexuality and intimate relationships, including managing feelings about 
these. 

Changing and Growing 

Stage 1 
Encountering 
Effective 
engagement 
in the 
learning 
process 

-Respond with curiosity to stimuli about the ways in which we change as we 
get older. 
-Respond to stimuli about different kinds of friendship. 
-Respond with curiosity to stimuli about different 
positive relationships we have in our lives. 
-Respond to stimuli about romantic relationships. 
-Respond to stimuli about different kinds of families 
and different kinds of relationships in families. 
-Respond to stimuli about 
parenthood. 

 

Stage 2 
 Foundation 
Underpinning 
learning 

 

-Identify some of the different ways we have changed as we have 
grown older. 
-Describe what having or being a friend means. 
-Identify different kinds of friendship and ways 
in which friendship is important. 
-Identify some key features of positive friendships/ 
relationships, and how they can make us feel. 

-Identify some key features of positive friendships/ relationships, and how they 
can make us feel. 
-Identify times when we might feel angry or sad because of someone’s 
behaviour towards us. 
-Identify instances in or out of school when we might need to seek permission or 
receive consent. 
-Demonstrate how to ask for permission (get consent) before we borrow 
or take something from someone. 
-Demonstrate ways to indicate to others that we are happy/willing or 
not happy/unwilling to do something (giving and not giving permission/ 
consent). 
-Identify the similarities and differences between friendships and romantic/ 
intimate relationships. 
-Identify whom we can talk to about relationships. 
-Give examples of different types and features of committed, long-term 
relationships. 
-Identify adults we know who are in a long term relationship (e.g. married, 



 

 

in a civil partnership, living together, engaged). 
-Identify what being in a family means. 

 

Stage 3 
 Core 
Fundamental 
learning 
elements 

 

-Describe some of the new opportunities and responsibilities we have 
experienced as we have grown older. 
-Identify some of the different stages of change 
as people progress from birth to adulthood 
(physical, emotional, social). 
-Explain why puberty happens. 
-Identify occasions when we might need the support of friends. 
-Give examples of how we can show support to our 
friends. 
-Describe how we can let friends know that we need 
their help and support. 
-Identify our expectations of friendships/relationships (e.g. spending time together, 
sharing interests). 
-Describe the positive qualities people bring to relationships (e.g. kindness, support, being 
able to compromise, listening, sharing feelings or worries). 
-Identify different types 
of intimate relationships 
including same-sex 
relationships. 
-Describe how strong emotions (including sexual attraction) might make people feel. 
-Explain what seeking and giving/not giving consent means in relationships, that have the 
right to say ‘no’ or ‘please stop’ to anything we feel uncomfortable about, and 
demonstrate how we might do this. 
-Recognise what sex means, what happens during sexual activity and that consequences of 
sex might include pregnancy and sexually transmitted infections (STIs). 
-Recognise that contraception, including condoms, can help prevent pregnancy and some 
STIs. 
-Explain the difference between appropriate and inappropriate relationship behaviours in 
public places. 
-Explain that marriage, 
(including same-sex 
marriage) civil partnerships 
and living together are 
choices that couples 
might make as part of 
their commitment to each 
other. 
-Recognise what ‘adopted’, ‘fostered’, or ‘looked after’ mean in terms of families. 
-Recognise that some 
relationships will end— 
meaning that a couple 
don’t go out together, or 
live together any more. 
-Identify whom we can talk to if we’re worried about 
relationships changing/ 
ending. 

 

Stage 4 
 Stage 4 
Development  
Increasing 
understanding 

 
-Describe the specific physical and emotional changes that happen during puberty, 
including menstruation, wet dreams, skin and voice changes, body hair, mood swings. 
-Explain aspects of personal hygiene that we can take responsibility for, and why this is 
important during puberty. 
-Identify occasions when our friends might need our support. 



 

 

of learning 

 
-Explain that we might disagree with someone and still be friends. 
-Demonstrate ways to manage friendship Disagreements restoratively. 
-Recognise that friends do not always know what is best for each other. 
-Explain how we expect people to behave towards us in friendships and relationships. 
-Identify the differences between positive/healthy and negative/unhealthy relationships. 
-Identify people we can talk to about relationships.-Define what intimacy means. 
-Identify readiness (emotional, physical and social) for a relationship that may include sex. 
-Identify expectations we may have of being in a romantic/intimate/physical 
relationship, which may include sex. 
-Recognise that although it may seem (in the media etc.) that everyone is having a sexual 
relationship, in reality this is not the case. 
-Describe simple ways to check if consent is being given and ways of assertively giving, not 
giving and withdrawing consent. 
-Explain that there are laws about the legal age of consent for sexual activity. 
-Identify how others may manipulate/persuade us to do things we do not want to do or do 
not like. 
-Describe ways we can take care of our own sexual health and that of others (e.g. using 
condoms to help prevent STIs). 
-Identify where and how to obtain condoms and describe how to use them safely. 
-Identify sources of support with relationships and sex 
-Identify what the differences might be between feeling ready for a relationship, feeling 
ready for a sexual relationship and being ready to be a parent. 
-Identify some of the responsibilities of being a parent. 
-Recognise different ways a person can become pregnant, including assisted conception, 
donor conception. 
-Identify possible reasons why people might choose to adopt or foster children or young 
people. 
-Explain that no-one can be forced to marry someone; that this is always wrong; that the 
person trying to force someone to marry is committing a very serious crime no matter who 
they are or what they say. 
-Identify what we can do and whom we could tell if we think someone is being forced to 
marry someone. 
 

 

Stage 5 
 Enrichment 
Deepening of 
application of 
learning 

 

-Identify the functions of the reproductive organs, including how conception 
occurs. 
-Describe the different stages of reproduction, pregnancy and birth. 
-Describe ways in which friendships might change over time. 
-Explain that sometimes friendships may end, through choice or circumstances. 
-Demonstrate strategies for managing feelings about friendships as they change 
and develop. 
-Identify the aspects of relationships that we are responsible for (e.g. being respectful, 
honest and kind). 
-Identify positive strategies to manage inappropriate behaviour towards us. 
-Recognise that some types of behaviour within relationships are against the law (e.g. 
hitting/ hurting someone, telling someone what to do all the time, not allowing someone 
to make choices). 
-Identify what we can do if we are worried or concerned about an unhealthy relationship. 
-Identify different levels of intimacy (physical/sexual) within relationships and 
their associated risks. 
-Describe ways to manage others’ expectations in relationships and our right 
not to be pressurised to do anything we do notwant to do. 
-Explain that if someone fails to respect another person’s right to not give their consent, 
then they are committing a serious crime. 
-Demonstrate different strategies to deal with manipulation/persuasion in relationships. 
-Recognise that the portrayal of sex in the media and social media (including pornography) 



 

 

is an unrealistic 
representation of sexual 
behaviour and can affect 
people’s expectations of 
relationships and sex. 
-Describe some forms of contraception, their correct use and where and how they can be 
accessed. 
-Explain what STIs are (including HIV), how they can be tested for and why it is important 
that they are treated. 
-Explain how and when to access sexual health services. 
-Identify possible reasons for assisted conception, donor conception and surrogacy. 
-Describe choices people have in the event of an unintended pregnancy. 
-Explain what abortion or termination of a pregnancy means. 
-Identify reliable, unbiased sources of support and explain how to access 
them. 
-Describe different ways relationships might be ended (e.g. divorce, separation, or 
bereavement). 
-Describe the feelings people might have if they or someone they are close to is 
experiencing the ending of a relationship. 
-Explain that the breakdown of a relationship between parents is not the fault of 
their children. 
-Explain the importance of talking to someone if worried about the ending of a 
relationships 

 
 

Stage 6 
 Enhancement  
Applying 
learning in 
different 
context 

-Recognise how we may change as we get older and are no longer children. 
-Recognise that fertility changes over time and in response to some lifestyle 
factors. 
-Demonstrate how we might end a friendship positively. 
-Identify reliable and appropriate sources of support for ourselves and 
our friends. 
-Demonstrate strategies 
to help us negotiate and 
assert our rights in a 
relationship.  
-Explain what is meant by compromise and demonstrate some ways to compromise.  
-Explain how the media portrayal of relationships may not reflect real life but may affect 
our expectations. 
-Identify sources of support for us or someone we know who is experiencing abusive 
behaviour. 
-Explain that consent must be sought and freely given before any sexual activity and how 
to tell if someone is giving or not giving their consent.  
-Identify how saying ‘yes’ under pressure is not consent, and is not the same as freely 
given, enthusiastic consent.  
-Describe how alcohol/ drugs may influence choices we or others make in relationships, 
including sexual activity. 
-Evaluate the advantages and disadvantages of different forms of 
contraception for different individuals. 
-Recognise that viewing pornography can have ongoing harms and where 
and how to access help if concerned. 
-Describe different reliable sources of support regarding relationships, sex 
and sexual health and how to access them. 
-Identify some of the range of beliefs and opinions about pregnancy, adoption and 
termination. 
-Recognise that long-term relationships experience challenges but that these can often be 
overcome. 



 

 

  

-Identify some of the Changes in family circumstances that might occur following 
separation, divorce, illness or bereavement. 
-Explain strategies that people who are experiencing the end of a relationship might use to 
manage their feelings. 
-Explain how and where people who are experiencing relationship difficulties or the end of 
a relationship might get help and support 
-Explain what is meant 
by compromise and 
demonstrate some ways to 
compromise. 
-Explain how the media 
portrayal of relationships 
may not reflect real 
life but may affect our 
expectations. 
-Identify sources of support for us or someone we 
know who is experiencing 
abusive behaviour. 
-Explain that consent must be sought and freely given before any sexual activity 
and how to tell if someone 
is giving or not giving their 
consent. 
-Identify how saying ‘yes’ under pressure is not 
consent, and is not the 
same as freely given, 
enthusiastic consent. 
-Describe how alcohol/drugs may influence 
choices we or others make 



 

 

Primary Menstruation 

Pre-Encountering 

 

Encountering 

-Respond with curiosity to adult prompting of the names for body parts and changes of puberty. 
 
Foundation  

-Recognise correct vocabulary for some of the main body parts, including genitalia.  
-Recognise that bodies change as people become adults, including the onset of menstruation (when 

appropriate). 

Core 

- Describe the main physical differences between male and female bodies, including the onset of menstruation 

at puberty (when appropriate).  

-Identify whom we can talk to about growing and changing. 

 

Development 

-Describe some of the physical changes that occur as we grow up (e.g. body shape, height, menstruation). 
 

Enrichment  
-Describe what happens during puberty, including mood swings, emotional changes, menstruation and wet 

dreams/ejaculation, hair growth, skin and voice changes. 

- Use correct vocabulary to name male and female reproductive organs.  
-Recognise that during and after puberty, some people enjoy masturbating, and this should be done in private. 

Enhancement 
-Recognise that people experience the physical and emotional changes of puberty over different lengths of 

time.  
-Identify reliable sources of advice on growing and changing. 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

APPENDIX 4 

Parent Form to withdraw a student from sex education within RSE 

 

 

 

TO BE COMPLETED BY SCHOOL 

Agreed actions from 
discussion with parent  

 

  

 
 
 
 

TO BE COMPLETED BY PARENTS 

Name of Child  Year Group/Teaching 
Group: 

 

Name of Parent  Date:  

    

Reason for withdrawing from sex education within relationships sex and health education 

 
 
 
 
 
 
 
 
 
 

Any other information you would like the school to consider  

 
 
 
 
 
 
 
 
 
 

Parent signature   


